[bookmark: _GoBack]In my on-going effort to better assess children with autism or other intellectual disabilities, I am frequently making small changes in the VB-MAPP milestones and scoring instructions.  In 2011 I made some milestone changes. The changes consist of two new milestones (Social Behavior 1-M and LRFFC 9-M) that replace two milestones.  Also, I moved up the positions of three milestones (LRFFC 7-M, 8-M, & 9-M), and made minor changes in 5 other milestones.  Below are the specific changes along with the scoring criteria and placement information for the two new milestones.  I’ve also made some additional changes to help improve the overall effectiveness of the assessment tool.  These changes have been made in the 4th printing of the Protocol (2011) and the 3rd printing of the Guide (2011). Printing number is indicated by the standard printing industry countdown system displayed on page 2 of the Protocol (e.g., 10 9 8 7 6 5 4) and page ii of the Guide (e.g., 10 9 8 7 6 5 4 3). These changes should not affect existing VB-MAPP profiles, although it may be of value to assess the children on the two new milestones, if relevant, and the 5 modifications of the other milestones.  Some people may have the new Protocol, but still have an earlier version of the Guide.  There is no need to purchase a new Guide or replace earlier versions of the Protocol.  The changes are as follows.

NEW MILESTONES

SOCIAL BEHAVIOR AND SOCIAL PLAY 1-M
Original: Visually attends and shows interest in people’s movements at least 5 times 
	(TO: 30)
New:  Makes eye contact as a type of mand 5 times (TO: 30)

LRFFC 6-M Deleted 
Selects an animal or object from an array of 3, for 5 different sounds made by the
corresponding items (e.g., Meow says a…Toot, toot goes the...). (T)

LRFFC 9-M: New
Selects an item given 3 different verbal statements about each item when
independently presented (e.g., Find an animal. What barks? What has paws?) for
25 items. (T)

REVISED MILESTONES

LRFFC 7-M moved to LRFFC 6-M
LRFFC 8-M moved to LRFFC 7-M
LRFFC 9-M moved to LRFFC 8-M 

TACT 1-M
Original: Tacts 2 reinforcing items (e.g., people, pets, characters, or favorite objects). (T)
New:       Tacts 2 items (e.g., people, pets, characters, or favorite objects). (T)

TACT 4-M
Original:  Spontaneously tacts (no verbal prompts) 2 different items (O)
New:	    Spontaneously tacts (no verbal prompts) 2 different items (TO: 60 mins.)

LISTENER 1-M
Original: Attends to a speaker’s voice by orienting toward the speaker 5 times (E)
New:       Attends to a speaker’s voice by making eye contact with the speaker 5 times  (E)

SOCIAL BEHAVIOR AND SOCIAL PLAY 3-M
Original: Spontaneously looks at (glances) other children 5 times (TO:30 mins.)
New:       Spontaneously makes eye contact with other children 5 times (TO: 30 mins.)

SPONTANEOUS VOCAL BEHAVIOR 4-M
Original: Spontaneously emits 5 whole word approximations (O)
New:       Spontaneously emits 5 whole word approximations (TO: 60 min.)


SCORING AND PLACEMENT INSTRUCTIONS FOR THE 
TWO NEW MILESTONES (as they appear in the Guide)

SCORING

SOCIAL BEHAVIOR AND SOCIAL PLAY – LEVEL 1
1-M: Makes eye contact as a type of mand 5 times. (TO: 30 min.)
Objective: To determine if the child uses eye contact as a mand for social interaction.
Materials: None.
Example: A parent enters a room and the child makes eye contact with the parent and
smiles as the parent approaches.
1 point score: Give the child 1 point if he makes eye contact as a mand at least 5 times
during a 30-minute observation.
1/2 point score: Give the child 1/2 point if he makes eye contact as a mand at least 2
times during a 30-minute observation.

PLACEMENT

SOCIAL BEHAVIOR 1-M
It is a good sign that a child makes eye contact to mand (e.g., gain attention). If the sight of familiar people functions as reinforcement for a child, this suggests that people are conditioned reinforcers, which is important because a major component of social behavior involves the fact that a child likes to be close to other people. If people are aversive, any stimuli associated with them can also become aversive, such as their voices. If a child is showing limited interest in other people, increase the systematic use of reinforcement and pairing procedures, and reduce any possible aversive variables that might be affecting the child (e.g., the volume or tone of an adult’s voice might be aversive to a child). A variety of additional activities for this level, and the upcoming levels can be found in the VB-MAPP Social Skills Task Analysis.



SCORING

LISTENER RESPONDING BY FUNCTION, FEATURE, AND CLASS
(LRFFC) – LEVEL 2 
9-M: Selects an item given 3 different verbal statements about each item when
independently presented (e.g., Find an animal. What barks? What has paws?) for
25 items. (T)
Objective: To determine if a child can demonstrate stimulus generalization by selecting
the same target item when given different verbal statements about that item. This
is also referred to as the establishment of verbal stimulus classes. It is important
that this skill is tested across a variety of items (e.g., animals, clothing, food,
vehicles, etc.) to ensure that stimulus generalization is occurring.
Materials: A collection of known objects or pictures (items that the child can already tact
and LD) that correspond with at least three different LRFFC target statements.
Examples: “What can fly?”...airplane; “What has wings?”...airplane; “How did you get
to your grandmothers?”...airplane.
1 point score: Give the child 1 point if he correctly selects the item from an array of 10
or from a book, for 3 different LRFFC verbal statements for 25 items.
1/2 point score: Give the child 1/2 point if he correctly selects the item from an array of
10 or from a book, for 3 different LRFFC verbal statements for 12 items.

PLACEMENT

LRFFC 9-M
The ability to select a specific item given different statements about that item is important for many reasons and training should continue from here in a variety of ways. The teaching procedure known as multiple exemplar training where several different examples and non-examples of stimuli and responses are combined helps to establish concepts, advanced discriminations, and exclusion of incorrect or rote responses. For example, when a picture of a fire truck is presented in an array, a child should be able to select that fire truck given a wide variety of statements (e.g., “Find a red vehicle.” “What does a fireman drive?” “What is used to put out fires?”), but not select the fire truck when given other statements (e.g., “What flies in the air,” “What floats on the water?”). It is important that this skill is established across a variety of items and activities (e.g., animals, people, toys, clothing) to ensure that verbal stimulus and response generalization is occurring. Also, LRFFC nicely sets the stage for intraverbal development as described below. 
Previously, it was suggested that the second value of LRFFC was that it could facilitate intraverbal behavior. That’s because the verbal stimulus in the LRFFC trial can be almost exactly the same verbal stimulus found in an intraverbal relation. For example, if the verbal stimulus in an LRFFC trial is, “What do you draw with?” and the child touches a crayon, this exact same verbal stimulus can occur in the intraverbal where instead of touching a crayon (a nonverbal response) the child says the word “crayon” (a verbal response). Many children will begin to spontaneously tact the target nonverbal stimulus in the array during an LRFFC trial. When this begins to happen, it is an excellent indicator that the child is ready for more extensive intraverbal training, and the LRFFC to intraverbal transfer procedure is likely to be effective. Specific LRFFC skills to work on at this point include selecting multiple members of a class (multiple exemplar training), fluency activities (timed responding with a focus on rapid responses), making more use of books and the natural environment, and moving into adjective-noun multiple component verbal stimuli.
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